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Abstract

This study investigated the extent to which fundraising strategy employed by Heads of public
secondary schools contributes to meeting financial obligations in Katavi Region, Tanzania.
Guided by Resource Dependence Theory and a pragmatic philosophy, used a mixed-methods
approach with a convergent research design. From 841 stakeholders: District Secondary
Education Officers, Heads of School, teachers, Teachers-in-Charge of Financial Matters, and
School Board Chairpersons, 293 were sampled through stratified random and criterion sampling.
Data were collected using questionnaires and interview guides, validated by four experts,
specialised in educational planning and administration at Mwenge Catholic University. A pilot
study was conducted in 4 schools using 38 participants, yielding reliability (.882 and .794) for
teachers and Teachers-in-Charge of Financial Matters’ respectively. Trustworthiness was
maintained through triangulation and peer debriefing. Analysis involved descriptive and
inferential statistics for quantitative data and thematic analysis for qualitative data. Ethical
considerations, including research permits, informed consent and confidentiality, were observed.
Findings revealed that given the lack of statistically significant variations in responses, to a
moderate extent, fundraising strategy contributes to meeting financial obligations on
maintenance, administrative and academic operations. Yet, it is constrained by failures of
fundraising events and its unreliable implementations. It is concluded that, fundraising strategy
contributes moderately to meeting financial obligations. The study recommends Heads of
School in collaboration with teachers, and School Boards to establish structured annual
fundraising plans with diverse and innovative fundraising strategies, transparent reporting, and
digital payment platforms to enhance credibility, broaden fundraising base, and improve
consistency and financial returns from fundraising initiatives.

Keywords: Fundraising Strategy, Financial Obligations, Administrative Operational Costs, Mixed-
Methods Approach, Public Secondary Schools, Tanzania.

Introduction
Financial sustainability remains a pressing concern for educational institutions worldwide,

particularly in low-income countries (LICs), where consistent funding for institutional
obligations on operational, instructional, and infrastructural needs, is limited. The UNESCO
(2024a) identifies education as a transformative investment for peace, security, and
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prosperity, with Sustainable Development Goal 4 (SDG 4) aiming to achieve inclusive,

equitable, and quality education by 2030 (Vereinte Nationen, 2018). Despite these
commitments, meeting financial obligations in educational institutions is still a problem.
The World Bank (2023a) reports that spending per school-age child in LICs falls below the
recommended USs$53. UNESCO (2024b) and World Bank (2024) estimate a global annual
funding gap of USs$97 billion, with Sub-Saharan Africa accounting for USs$7o0 billion. This
financial deficit, driven by population growth and rising demand, emphasises that
government funding alone is insufficient to meet schools' diverse obligations (World Bank,
2023a). In response, educational institutions rely on fundraising among the strategies to
complement inadequate public funding (World Bank, 2024). Although widely promoted,
limited empirical evidence exists on the extent to which fundraising strategy meets schools'
financial needs, especially in LICs.

Globally, fundraising strategies are increasingly emphasized to supplement secondary
education funding. In Indonesia, school committees are legally authorized under
Permendikbud Nomor 75 Tahun 2016 (Article 3 and 11) to conduct community fundraising.
These resources must be voluntary donations rather than mandatory levies, directly
supporting infrastructure and school quality when national operational assistance is
insufficient (Kementerian Pendidikan dan Kebudayaan, 2016). In Cameroon, public
education expenditures averaged 14.2% between 2010 and 2016, falling below the Global
Partnership for Education's 20% edge. To counter these financial constraints, the
government proposed reforms to modernize governance and promote community
fundraising (World Bank, 2017). Similarly, Nigeria's National Policy on Education outlines
fundraising strategies to supplement state funds (Federal Republic of Nigeria, 2014). In
Kenya, School Boards of Management utilize their statutory mandate under Section 59 and
the Third Schedule of the Basic Education Act, No. 14 of 2013. Collaborating with parents'
associations, they legally initiate infrastructural fundraising and source community-based
assistance to bridge severe state capitation funding gaps (Republic of Kenya, 2013). These
international successes highlight the need to investigate fundraising's contribution to
financial sustainability.

Education financing in Tanzania has undergone significant restructuring. Following 1980s
cost-sharing models under Structural Adjustment Programs that shifted financial burdens
to communities and caused rural-urban inequities, Tanzania introduced Capitation Grants
(CGs) in 2004 and the 2014 Education and Training Policy (ETP) (World Bank, 2023b; URT,
2023¢). However, financial deficits persist as the Controller and Auditor General reported
CG shortfalls of TZS 4.2 billion in 2020/21 and TZS 5.8 billion in 2021/22 (URT, 2022; URT,
2023a). Consequently, public secondary schools struggle to meet critical financial
obligations including academic and administrative office expenses, continuous
assessments, facility maintenance, and student health services (URT, 2015). Underfunding
these essential services threatens educational quality (Nachinguru & Mwila, 2023; Bukuku,
2025). To bridge this gap, Education Circular No. 3 of 2016 instructed Heads of Schools to
diversify funding sources by initiating fundraising initiatives (URT, 2016; URT, 2023b).
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Heads of Schools can deploy targeted fundraising events like Harambee fundraisers,

auctions, and charity walks to mobilize immediate capital (URT, 2023b). Supported by URT
(2024b), which views community contributions and volunteerism as vital, the ultimate
success of these fundraising strategy depends on their actual contribution to funding
development plans and meeting school financial obligations.

Despite national Fee-Free education efforts, public secondary schools in Katavi region face
acute, widespread underfunding. Katavi's district councils are among the country's most
financially distressed, with four out of five experiencing severe funding shortfalls (URT,
2024b). A comparative analysis reveals that Katavi recorded the nation's highest
cumulative funding deficit for Fee-Free Education at 21% during the 2022/2023 financial
year. This far exceeds deficits in regions like Tabora (11%), Mwanza (9%), and Morogoro
(6%), signaling greater vulnerability and a severe risk to effective policy implementation.
Consequently, Katavi's schools lack sufficient funds for office operations, continuous
assessments, health services, and infrastructure repairs. To survive, they rely heavily on
fundraising strategy (Katavi Regional Education Office, 2024). While this aligns with the
revised 2023 ETP advocating for diversified funding (URT, 2023c), local evidence regarding
its actual contribution remains missing. In Katavi Region, a severe 21% funding deficit
paired with rapid 7.1% population growth has created localized structural crises within
schools (URT et al., 2024). Financially starved of capitation grants and strained by a rising
youth population, public secondary schools face severe operational deficits. Empirical
evidence highlights these exact points of failure: Tanganyika District suffers from
overcrowded classrooms, deficient infrastructure, and compromised educational quality
(Edward, 2025), while Mpimbwe District faces persistent resource limitations (Karogi &
Munisi, 2026). This direct link between regional underfunding and district-level decay
justifies moving beyond standard public funding. It establishes an urgent need to
investigate how fundraising strategy contributes to rescuing the learning environment.

Statement of the Problem

Public secondary schools in Katavi region face persistent unmet financial obligations.
During the 2022/2023 financial year, four out of five district councils experienced a 21%
under-release of Fee-Free Education funds, severely undermining their capacity to finance
assessments, health services, administration, academic operations, and facility
maintenance (URT, 2015; URT, 20243a). To address this, the 2014 ETP (2023 edition) and
Education Circular No. 3 of 2016 directed Heads of schools to diversify financing, prompting
public secondary schools in Katavi region to adopt various fundraising initiatives (URT,
2016; URT, 2023b; URT, 2023c; Katavi Regional Education Office, 2024). However,
overcrowded classrooms, deficit infrastructure, and inadequate resources persist (Edward,
2025; Karogi & Munisi, 2026), and local evidence regarding fundraising's actual contribution
remains limited. While past studies primarily examined the general practicability of
fundraising and parent-teacher platforms’ fundraising strategy (Mosha et al., 2024; Kiure et
al., 2023), this study expanded the focus. It specifically investigated the extent to which
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fundraising strategy employed by Heads of public secondary schools in Katavi region

contribute to meeting diverse financial obligations.

Research Objective

The study intended to investigate the extent to which fundraising strategy employed by
Heads of public secondary schools contributes to meeting financial obligations in Katavi
region.

Research Question
The following research question guided the study
1. To what extent does fundraising strategy employed by Heads of public secondary
schools contribute to meeting financial obligations in Katavi region?

Research Hypothesis

The following research hypothesis guided the study

Ha: There is a statistically significant difference in mean ratings on the extent to which
fundraising strategy employed by Heads of public secondary schools contributes to
meeting financial obligations based on teachers’ working experience.

Ho: There is no statistically significant difference in mean ratings on the extent to which
fundraising strategy employed by Heads of public secondary schools contributes to
meeting financial obligations based on teachers’ working experience.

Significance of the Study

The study's findings will inform school stakeholders including Heads of School, Board
Chairpersons, District Secondary Education Officers, teachers, and Teachers-in-Charge of
Financial Matters on the extent to which fundraising strategy contributes to meeting
financial obligations. It provides empirical evidence to the body of Knowledge on the
contribution of fundraising strategy within resource-constrained educational contexts.
Furthermore, the findings guide policymakers on implementing the 2014 ETP (2023
Edition) regarding diversified financing mechanisms in public secondary schools. Finally,
the study extends Resource Dependence Theory to educational settings, demonstrating
how schools secure critical resources from external sources for survival through innovative
fundraising initiatives.

Theoretical Framework

The Resource Dependence Theory (RDT), developed by Pfeffer and Salancik (1978), guided
this study by explaining that organizations are not self-sufficient but depend on externally
controlled resources for survival. RDT both explains the mobilisation mechanism and
predicts the vulnerability when external actors default. The theory assumes that
organizational power is determined by the degree of dependence on critical resources
controlled by external actors. To reduce uncertainty and dependence, organizations
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establish alliances, diversify funding sources, involve influential stakeholders, restructure

governance systems, negotiate favourable agreements, and adapt their structures to
strengthen external linkages (Pfeffer & Salancik, 1978). In this study, fundraising strategy
by involving various stakeholders, constitutes essential external resources for meeting
school financial obligations. RDT is relevant because it emphasizes the importance of
external relationships and stakeholder engagement in mobilizing resources, making it
suitable for explaining fundraising strategy in public secondary schools (Njau et al., 2022a).
The theory has also been widely applied in education to explain how schools manage
financial dependencies, allocate resources strategically, improve sustainability, and
minimize resource-related risks (Bwoma & Madanji, 2023; Njau et al., 2022b). Although
RDT mainly focuses on external factors and pays limited attention to internal influences
such as leadership, organizational culture, and management capability (Bwoma & Madanji,
2023), it remains appropriate for this study because it explains how Heads of School in
Katavi collaborate with external stakeholders to diversify funding sources, supplement
limited government resources through fundraising, and manage financial obligations.

Review of Empirical Studies

This empirical review examines the extent to which fundraising strategy employed by
Heads of public secondary schools contributes to meeting financial obligations, including
administrative, academic operations, continuous assessment, student health-related
services, and maintenance costs. An integrative literature review was adopted to provide a
comprehensive overview of existing studies on the extent to which fundraising strategy
alleviates financial burdens and enhances resource continuity in secondary schools. The
model assisted to review, critique, and synthesize representative literature on a topicin an
integrated way so that new frameworks and perspectives on the topic were generated as
per Torraco (2005). Using the funnel approach recommended by Saunders (2019), the
review progresses from global to regional and local perspectives, situating Tanzania’s
context within the broader international discourse on educational finance. It examines
fundraising initiatives such as events, sponsorships, and partnerships, focusing on their
contribution in generating funds and addressing financial gaps to sustain school
programmes, infrastructure, and essential operations across Asia, West Africa, South
Africa, East Africa, and Tanzania.

The empirical literature consistently demonstrates that fundraising is an important strategy
for addressing financial constraints in secondary schools, although its contribution varies
across contexts and implementation approaches. In Malaysia, Ghazali et al. (2022), using a
qualitative case study involving 18 participants, found that entrepreneurial leadership by
school principals was crucial in securing external financial support despite persistent
funding challenges. Similarly, Sebidi (2025), through a qualitative case study in rural South
Africa, reported that fundraising enhanced financial sustainability for teaching resources
but was constrained by limited stakeholder participation, poverty, and inadequate
fundraising skills. In Nigeria, Ebri and Oben (2022) employed a descriptive survey of 286
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principals and established those fundraising strategies had a low impact on school

financing, recommending stronger implementation. Likewise, Okechukwu et al. (2024)
found that principals should diversify fundraising by adopting approaches such as
crowdfunding, corporate sponsorship, and special events to improve school financing.
Collectively, these studies confirm that fundraising contributes to school sustainability but
is influenced by leadership capacity, stakeholder participation, and socioeconomic
conditions. However, most focused on general school improvement or resource acquisition
rather than evaluating the extent to which fundraising addresses specific financial
obligations, leaving a knowledge gap that justified the present study.

Evidence from Cameroon and Tanzania further indicates that fundraising supports school
development, although its effectiveness differs across contexts. Wantchami (2023), using a
cross-sectional survey involving students, teachers, and parents in Cameroon, found that
schools located in wealthier communities generated more funds, demonstrating the
influence of local socioeconomic conditions on fundraising success. In Tanzania, Mosha et
al. (2024), through a convergent mixed-methods design, established that fundraising
effectively mobilised physical resources and reduced resource shortages in public
secondary schools. Similarly, Kiure et al. (2023) reported that parent-teacher platforms
contributed to financial sustainability, although their effectiveness was constrained by
inadequate utilisation of crowdfunding strategies. Methodologically, these studies
employed qualitative, quantitative, or mixed-methods approaches and relied mainly on
questionnaires, interviews, and document reviews. Despite their contributions, they largely
examined fundraising for general resource mobilisation, infrastructure, or financial
sustainability rather than its contribution in meeting specific financial obligations.
Furthermore, most were conducted in socioeconomic contexts different from Katavi
Region or focused on limited respondent categories. The present study addressed these
contextual, methodological, and knowledge gaps by adopting a convergent mixed-
methods design involving multiple stakeholder groups to assess the extent to which
fundraising contributes to meeting specific financial obligations in public secondary schools
in Katavi Region, Tanzania.

Research Methodology
This mixed-methods study adopted a pragmatic philosophy and convergent design,

whereby quantitative and qualitative data were collected simultaneously, analysed
separately, and integrated during interpretation as per Creswell (2022). The target
population comprised 841 stakeholders from 74 public secondary schools in Katavi Region
(Katavi Regional Education Office, 2024). A sample of 293 participants was obtained using
stratified random sampling for 30 schools, 30 Teachers-in-Charge of Financial Matters, and
238 teachers, while criterion purposive sampling sampled four DSEOs, 14 Heads of Schools,
and seven School Board Chairpersons. Data were collected through questionnaires and
interview guides validated by four education experts from Mwenge Catholic University. A
pilot study involving 38 participants refined the instruments and procedures as per
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Kunselman (2024). Reliability was confirmed by Cronbach’s Alpha with values of .882 and

.794 highlighting high internal consistent according to Taber (2018). Trustworthiness was
ensured through triangulation, contextual descriptions, audit trails, and empirical field
records (Ahmed, 2024; Creswell & Poth, 2018; Nowell et al., 2017).

Data collection was conducted from May 6 to July 30, 2025, following the University
applicable clearance pathway such as; research clearance from MWECAU'’s Vice Chancellor
and permits from PO-RALG’s Permanent Secretary, the Katavi Regional Administrative
Secretary, and respective District Executive Directors. Consenting participants completed
interviews lasting 30-45 minutes and questionnaires requiring 45-60 minutes. Quantitative
data were coded, entered, cleaned, and analysed using SPSS Version 27 to ensure validity
(Kotronoula et al., 2023; Epstein & Martin, 2005; Henniger et al., 2024). The return rate for
questionnaires was 238/246 (98%) for teachers and 30/30 (100%) for Teachers-in-Charge of
Financial Matters. According to Luo (2020), a return rate of 70% or higher is considered
acceptable for survey research, making this rate satisfactory. Descriptive statistics
(frequencies, means, and percentages) and inferential statistics (One-Way ANOVA) were
employed in data analysis, with findings interpreted using established classification
frameworks (Lindner & Lindner, 2024; Taherdoost, 2019). Qualitative interview data were
analysed thematically using the seven-step framework of Creswell and Creswell (2023) such
as organizing, transcribing and translating, coding, cleaning, sorting and categorization
generating five major themes and finally developing narrative interpretations. Quantitative
and qualitative data were integrated during interpretation through side-by-side
triangulation. Ethical principles were observed through informed consent, confidentiality,
anonymity using pseudonyms, and academic integrity by acknowledging all sources in APA
7" edition (Creswell & Creswell, 2023).

Results and Discussions
This study investigated the extent to which fundraising strategies employed by Heads of

public secondary schools contribute to meeting financial obligations in Katavi Region,
Tanzania. Data were collected from Teachers (TRs), Teachers-in-Charge of Financial
Matters (TCFMs), Heads of School (HoS), School Board Chairpersons (SBCPs), and District
Secondary Education Officers (DSEOs) using questionnaires and interview guides.
Questionnaire responses were measured on a five-point extent scale ranging from 1 (Very
Low Extent) to 5 (Very High Extent) as proposed by Koo and Yang (2025), and analysed
using mean scores, frequencies, and percentages. To ensure confidentiality, alphanumeric
pseudonyms were assigned to all participants, schools, and districts. Mean scores were
interpreted using Lindner and Lindner’s (2024) classification, where 1.00-1.79 indicated a
very low extent, 1.80-2.59 low, 2.60-3.39 moderate, 3.40-4.19 high, and 4.20-5.00 very high
extent. Percentages were interpreted using Taherdoost’s (2019) framework. For clarity,
responses of “very high” and “high” were merged, as were “very low” and “low,” while
retaining the “moderate” category to preserve balanced opinions and avoid distorting
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response distributions according to Lindner and Lindner (2024). The summarized responses

from TRs and TCFMs are presented in Table 1.

Table 1: Teachers in charge of financial matters and Teachers' Responses on the Extent

to which Fundraising Strategy (FS) Employed by Heads of Public Secondary Schools

Contributes in Meeting Financial Obligations (TCFMs n = 30, TRs n=238)

-.
f % f % f % Mea
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Vi

Vi

Aspects  of
FS

Contribution

FS
contributes in
paying
electricity &
water bills

FS contribute
to cover cost
of
assessment
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paying
salaries  for
part-time
staff.

FS contribute
to cover the
costs of
students'
furniture

FS
contributes in
covering the
costs of office
materials
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contributes in
purchases of
learning
materials
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TCFM
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Aspects  of

FS

Contribution

covering TRs 55 231 5 21. 74 311 39 16. 18 7.6 2.63
maintenance 2 8 4

costs

vii  FS covers TCFM 5 167 2 6.7 12 40 8 26. 3 10 3.07
extracurricula s 6

r  activities TRs 5 21. 57 23. 6 29 4 16. 20 8.4 2.66

expenses 2 8 9 9 o 8
[ FS TCFM 7 233 4 133 6 20 9 30 4 13.  2.97
contributesin s 3

covering the TRs 51 21. 55 231 70 29. 4 17.6 20 8.4 2.68
costs of 4 4
school events

X FS coversthe TCFM g9 30 4 133 4 133 9 30 4 13. 2.97

costs of s 3

school TRs 81 34 4 19.3 57 23. 41 17.2 13 55 241

emergencies 6 9

Grand Mean TCFM 2.95
s

Grand Mean TRs 2.59

Total Grand Mean = 2.77
Source: Field Data (2025)

Key: 1. VLE = Very Low Extent, 2. LE = Low Extent, 3.ME = Moderate Extent, 4. HE = High
Extent, 5.VHE = Very High Extent, R = Respondents, TCFMs = Teachers-in-Charge of
Financial Matters, TRs = Teachers, FS = Fundraising Strategy, F = frequency, % =
percentage. Mean Scale: 1.00-1.79 = very low extent, 1.80-2.59 = low extent, 2.60-3.39 =
moderate extent, 3.40-4.19 = high extent, and 4.20-5.00 = very high extent. Percentage (%):
1-20% = extremely minority; 21 - 40% = minority; 41 - 60% = moderate majority; 61 - 80% =
majority; 81 - 100% = extremely majority.

Data presented in Table 1 indicate that the fundraising strategy contributes to meeting the
costs of extracurricular activities to a moderate extent, as reflected by mean scores of 3.07
for Teachers-in-Charge of Financial Matters and 2.66 for teachers, both indicating a
moderate extent of contribution. These data are further validated by qualitative data as
revealed during an interview, HoS o5B noted, "Community fundraising through events has
helped very little... we received only two footballs from TAWA, while this year we incurred
losses after the Guest of Honour failed to attend” (HoS o5B, July 29, 2025). Similarly, HoS
o4D reported, "Last year (2024), we raised TZS 200,000 through a graduation cake
contribution exercise, which we used to buy maize seeds that later produced 10 bags of maize”
(HoS 04D, July 18, 2025). In contrast, HoS 01B noted, "Fundraising during graduation
ceremonies brought only computers and football goal posts, while other promised support,
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including solar panels, was never delivered” (HoS 01B, May 8, 2025). Heads of School

reported that fundraising through inviting Guests of Honour and cake sales during Form
One welcome and graduation ceremonies made only a limited contribution to
extracurricular expenses. Funds raised were mainly used to purchase sports jerseys,
footballs, and goal posts, while TZS 200,000 collected during one graduation ceremony was
invested in maize farming to supplement school income-generating activities. However,
weak fundraising designs, failed events, and unfulfilled pledges, such as undelivered solar
panels, reduced the strategy’s contribution.

Quantitative data showed that fundraising contributed to meeting extracurricular costs to
a moderate extent. Qualitative evidence confirmed that these fundraising initiatives
supported the purchase of sports equipment but were constrained by low collections and
unreliable donor commitments. Overall, fundraising made a moderate contribution to
financing extracurricular activities, although its contribution remained inconsistent. These
findings are consistent with Wantchami (2023), who found that schools in affluent areas
generated more fundraising support. However, the findings contradict the assumptions of
Resource Dependence Theory (Pfeffer & Salancik, 1978), as reliance on external actors
exposed schools to fundraising failures and unreliable resource flows, limiting their ability
to meet financial obligations consistently. This contradiction might have stemmed from the
difference in schools’ location, socio-economic contexts and innovativeness of school
management teams. This alerts for Heads of Schools to reduce schools' dependence on
external funding by strengthening internal resource mobilization and diversifying
fundraising initiatives.

Data presented in Table 1 indicate that the fundraising strategy contributes to covering the
costs of school events to a moderate extent, as reflected by mean scores of 2.97 for
Teachers-in-Charge of Financial Matters and 2.68 for teachers, both indicating a moderate
extent of contribution. In line with quantitative data, qualitative data corroborate by
revealing how fundraising strategy supports covering the costs of school events. HoS 02D
commented, "We engage parents in fundraising through graduation cake sales and monthly
contributions of TZS 1,000-1,500 for school events, although collections are often challenging”
(HoS 02D, May 29, 2025). In contrast, DSEO 03 said, "Not every school conduct fundraising
during graduation ceremonies, and some schools are more self-sufficient than others, so the
impact varies” (DSEO 03, May 21, 2025). Likewise, HoS 03E added, "Graduation fundraising
through friendly supporter competitions usually raises only small amounts, often enough to
cover minor deficits from the event itself” (HoS o3E, May 21, 2025). Heads of School and
DSEOs indicated that fundraising contributes to meeting the costs of school events,
although the amounts raised are generally small and inconsistent. Fundraising activities
include cake sales during graduation ceremonies, monthly parental contributions of TZS
1,000-1,500 for remedial classes, and competitive appeals involving Simba and Yanga
supporters during celebrations. However, not all schools conduct fundraising, and the
proceeds mainly cover minor event deficits.
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Quantitative data showed that fundraising contributed to covering school event costs to a

moderate extent. Qualitative data confirmed that fundraising supports remedial classes
and school events but is constrained by inconsistent participation and limited collections.
Overall, fundraising contributes moderately to meeting financial obligations for school
events. These findings are consistent with Resource Dependence Theory (Pfeffer &
Salancik, 1978), which emphasises collaboration with external stakeholders for resource
mobilisation. The findings also align with Kiure et al. (2023), who found that fundraising
effectiveness is limited by inadequate use of crowdfunding and influenced by school
location, management creativity, and socio-economic conditions.

Data presented in Table 1 indicate that the fundraising strategy contributes to covering
administrative office expenses to a moderate extent, as reflected by mean scores of 3.03 for
Teachers-in-Charge of Financial Matters and 2.62 for teachers, both indicating a moderate
extent of contribution. These quantitative data are supported by qualitative data from the
interview guides, as noted by HoS o5B, "Community fundraising has brought in very little,
with most funds used for office supplies and examination fees such as regional mock
examinations” (HoS os5B, May 29, 2025). Similarly, HoS o4A reported, "During graduation
ceremonies, the Guest of Honour sometimes mobilises fundraising, which has supported
projects such as constructing a staff toilet block” (HoS o4A, July 15, 2025). Similarly, DSEO
02 commented, "Graduation ceremonies attract stakeholders such as banks, whose
fundraising support is used to purchase items including computers and staff chairs” (DSEO o2,
May 15, 2025). Likewise, HoS 02D reported, "Funds raised through graduation cake sales are
mainly directed to staff-related needs, with affordable prices encouraging greater parental
participation” (HoS 02D, May 29, 2025). Views from Heads of School and District Secondary
Education Officers indicated that fundraising strategy contributes to meeting
administrative office expenses in public secondary schools, although the support is partial
rather than sufficient. Funds raised through cake sales during school events, particularly
graduation ceremonies, are used to purchase office supplies, pay regional mock
examination fees, acquire computers and staff chairs, construct staff toilet blocks, and
meet other minor staff-related needs. However, the small amounts raised, attributed to
stakeholders’ poor socio-economic conditions and limited creativity among some school
management teams in designing fundraising initiatives, constrain the strategy’s
contribution.

Quantitative data showed that fundraising contributes to administrative office expenses to
a moderate extent. Qualitative data further confirmed that fundraising mainly
supplements, rather than fully finances, administrative expenditures. Overall, fundraising
through graduation cake sales contributes moderately to meeting financial obligations
related to administrative office expenses by supporting the purchase of office supplies,
payment of mock examination fees, procurement of computers and staff chairs, and
construction of minor facilities. These findings are consistent with Resource Dependence
Theory (Pfeffer & Salancik, 1978), which emphasises organisational dependence on
external actors for critical resources. The findings also align with Okechukwu et al. (2024),
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who found that diversified fundraising strategies enhance continuous funding for school

operations, as do the Heads of School in this study, who mobilise resources to support
administrative and operational needs.

Data presented in Table 1 indicate differing perceptions of the contribution of the
fundraising strategy to covering the costs of learning materials, as reflected by mean scores
of 2.93 for Teachers-in-Charge of Financial Matters, indicating a moderate extent, and 2.58
for teachers, indicating a low extent of contribution. This contradiction might have
stemmed from differences in roles and access to financial information, with Teachers-in-
Charge of Financial Matters having greater involvement in budgeting than classroom
teachers. The discrepancy alerts the Heads of School to strengthen transparency and
participatory financial reporting to improve shared understanding of how fundraising
resources are utilised. Interview data aligned with these varying perceptions from
quantitative data as HoS 03A explained, "During a graduation ceremony, our Member of
Parliament raised TZS 500,000, which was used to purchase teaching materials, specifically
arts textbooks” (HoS 03A, May 19, 2025). Similarly, DSEO o5 reported, "Fundraising has
supported the purchase of teaching materials, including computers acquired through funds
raised by the Member of Parliament” (DSEO os, July 21, 2025). In contrast, HoS 01C
remarked, "Since 2022, no graduation fundraising has produced tangible support, and items
received from Vodacom were mainly business promotion rather than genuine fundraising”
(HoS 01C, May 7, 2025). Views of Heads of School and District Secondary Education Officers
expressed mixed views on the contribution of fundraising strategy to covering the costs of
teaching and learning materials in public secondary schools. Some schools benefited from
fundraising, including TZS 500,000 raised during a graduation ceremony to purchase arts
textbooks and funds mobilised by a Member of Parliament to acquire computers. However,
other schools reported no tangible fundraising support, with some contributions
resembling business promotions rather than genuine assistance. These variations reflect
differences in socio-economic conditions and the creativity of school management teams.

Quantitative data showed that fundraising contributed to meeting the costs of learning
materials from a low extent among teachers to a moderate extent among Teachers-in-
Charge of Financial Matter. Qualitative data confirmed this inconsistency, as some schools
acquired textbooks and computers while others received little or no meaningful support.
Overall, fundraising contributes inconsistently to financing teaching and learning materials
and remains insufficient to address shortages across schools. These findings are consistent
with Sebidi (2025), who reported that school governing bodies struggle to generate
supplementary funds because of weak stakeholder involvement, community poverty, and
limited fundraising skills. Similarly, the current study identified poverty among
stakeholders and limited creativity in fundraising initiatives as key constraints on securing
adequate teaching and learning resources.

Data in Table 1 indicate that the fundraising strategy contributes to covering the costs of
maintaining school facilities to a moderate extent, as reflected by mean scores of 2.93 for
Teachers-in-Charge of Financial Matters and 2.63 for teachers, both indicating a moderate
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extent of contribution. Qualitative data from the interview guides align with these

quantitative data, as SBCP 03E commented, "Funds raised are used for buying sand, paying
labourers, and repairing desks” (SBCP 03E, May 21, 2025). Similarly, HoS 03A explained,
"Through a harambee, we managed to maintain damaged water infrastructure” (HoS 03A,
May 19, 2025). Likewise, HoS 02D reported, "Fundraising secured about 1,000 blocks from
parents, which were used to construct the omitted stairs in the COVID-19 infrastructure
project” (HoS 02D, May 29, 2025). In contrast, SBCP 01C said, "Recent repairs were financed
from the school budget, although earlier graduation fundraising supported repairs to doors and
old buildings” (SBCP 01C, May 7, 2025). Views from School Board Chairpersons and Heads
of School indicate that fundraising strategy contributes to meeting the costs of school
facility maintenance, although its effectiveness varies across schools. Funds raised have
supported the purchase of sand and other maintenance materials, payment of labourers,
repair of desks, maintenance of water infrastructure, and provision of blocks for repairing
classroom stairs. However, misconceptions surrounding the Fee-Free Education policy,
widespread community poverty, and limited creativity among some school management
teams constrained fundraising efforts, forcing some schools to rely on internal budgets for
repairs such as toilet renovations.

Quantitative data showed that fundraising contributed to facility maintenance to a
moderate extent. Qualitative evidence established that fundraising supported
infrastructure and furniture maintenance but was applied inconsistently across schools.
Overall, fundraising contributes moderately to meeting financial obligations related to
school facility maintenance by financing repair materials and labour costs, although it
remains an unreliable source of funding. These findings are consistent with Resource
Dependence Theory (Pfeffer & Salancik, 1978), which emphasises reliance on external
stakeholders for essential resources. The findings also agree with Mosha et al. (2024), who
found that well-coordinated fundraising by Heads of School and teachers helps bridge
resource gaps and improve school infrastructure through the purchase of maintenance
materials and payment of labourers.

Datain Table 1 indicate differing perceptions of the contribution of the fundraising strategy
to meeting the costs of school emergencies, as reflected by mean scores of 2.97 for
Teachers-in-Charge of Financial Matters, indicating a moderate extent, and 2.41 for
teachers, indicating a low extent of contribution. The contradiction may result from
differencesin roles and access to emergency funding information, with Teachers-in-Charge
of Financial Matters directly managing fundraising allocations while teachers experience
resource shortages during emergencies. This discrepancy alerts the Heads of School to
strengthen transparent and inclusive financial communication and involve teachers in
emergency budgeting to improve shared understanding of fundraising contributions. The
qualitative data from interview guides support these varying views from quantitative data,
as DSEO o3 noted, "Fundraising depends on each school’s urgent needs, including
emergencies such as health supplies, food shortages, and other immediate requirements”
(DSEO 03, May 21, 2025). In contrast, SBCP 02D explained, "During occasional student
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emergencies, such as bereavement, students organise themselves and raise the necessary

support” (SBCP 02D, May 30, 2025). Additionally, SBCP o3H replied, "A planned emergency
fundraising initiative to address food shortages was not implemented because of contractual
restrictions” (SBCP o3H, May 27, 2025). Views from District Secondary Education Officers
and School Board Chairpersons indicate that fundraising provides only situational and
limited support for school emergencies in public secondary schools. According to DSEOs,
funds are mobilised to address urgent needs such as purchasing health supplies or
supplementing food during shortages. In contrast, SBCPs reported that some emergencies,
including student bereavement, are addressed through student contributions, while
planned fundraising for vegetables and meals was hindered by contractual restrictions.
These inconsistencies may reflect misunderstandings of the Fee-Free Education policy,
highlighting the need for government clarification on stakeholders’ responsibilities and the
permissible scope of fundraising.

Quantitative data showed that fundraising contributed to meeting emergency costs from a
low extent among teachers to a moderate extent among Teachers-in-Charge of Financial
Matters. Qualitative data revealed that fundraising is occasionally used to meet urgent
health and food needs but remains unreliable because of limited fundraising creativity
among some school management teams. Consequently, some emergencies depend on
student contributions or receive no support. Overall, fundraising contributes inconsistently
to meeting financial obligations related to school emergencies. These findings are
consistent with Ebri and Oben (2022), who found that fundraising programmes were
implemented to a low extent and recommended strengthening fundraising strategies to
improve schools’ capacity to respond to emergency financial needs.

Datain Table 1 indicate differing perceptions of the contribution of the fundraising strategy
to paying part-time staff salaries, as reflected by mean scores of 3.00 for Teachers-in-
Charge of Financial Matters, indicating a moderate extent, and 2.40 for teachers, indicating
a low extent of contribution. The contradiction might have arisen because Teachers-in-
Charge of Financial Matters directly manage salary payments and are aware of periodic
fundraising support, while teachers mainly observe salary delays and shortages. This
discrepancy highlights the need for Heads of School to strengthen transparent financial
reporting and joint financial review meetings to improve teachers’ understanding of the
contribution of fundraising to part-time staff salary obligations. The qualitative data from
interviews support these varying views from quantitative data as SBCP o03E noted, "The little
money raised is sometimes used to pay replacement teachers when a subject lacks a
permanent teacher” (SBCP 03E, May 21, 2025). Likewise, DSEO 03 reported, "Fundraising
income is allocated according to urgent school needs, including paying volunteer teachers
when necessary” (DSEO 03, May 21, 2025). Similarly, SBCP 02D confirmed, "Small amounts
raised through cake sales, about TZS 20,000-40,000, help pay temporary cooks, guards, and
other minor staffing needs” (SBCP 02D, May 30, 2025). In contrast, HoS 01B commented,
"Fundraising to support volunteer teachers is currently constrained by Fee-Free Education
policy procedures and approval requirements” (HoS 01B, May 8, 2025). Additionally, HoS 02D
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said, "Part-time staff are paid mainly from the government fee compensation fund, with

negotiated token payments because available funds are inadequate” (HoS 02D, May 29,
2025).

Perspectives from District Secondary Education Officers, School Board Chairpersons, and
Heads of School reveal mixed views on the contribution of fundraising strategy to paying
part-time staff salaries in public secondary schools. SBCPs and DSEOs indicated that small
amounts raised through fundraising provide flexible support for urgent staffing needs,
including payments to volunteer or replacement teachers, cooks, and guards. In contrast,
Heads of School emphasised that Fee-Free Education restrictions and reliance on
government fee compensation funds limit the use of fundraising, making it an informal
source of modest allowances rather than sustainable salary support. Quantitative data
showed that fundraising contributed to paying part-time staff salaries to a low extent
among teachers and to a moderate extent among Teachers-in-Charge of Financial Matters.
Qualitative data confirmed that occasional proceeds from cake sales during school
ceremonies supplement payments for volunteer teachers, cooks, and guards but are
constrained by policy restrictions and dependence on fee compensation funds from the
government. Overall, fundraising contributes inconsistently to meeting part-time staff
salary obligations and cannot be relied upon as a stable funding source. These findings are
consistent with Ghazali et al. (2022), who reported funding challenges in secondary schools
and highlighted the importance of principals seeking external fundraising opportunities to
supplement existing financial resources.

Data in Table 1 indicate that the fundraising strategy contributes to covering the costs of
students' furniture to a moderate extent, as reflected by mean scores of 2.87 for Teachers-
in-Charge of Financial Matters and 2.64 for teachers, both indicating a moderate extent of
contribution. These data are further validated by qualitative data as revealed during an
interview, DSEO o5 noted, “Institutions like NMB Bank... often contribute desks” (DSEO os,
July 28, 2025), while HoS o4F noted, “In 2022, one village contributed 100 desks from their
collections” (HoS o4F, July 18, 2025). These contributions were appreciated, but since they
were irregular and donor-dependent, they explain the generally moderate perceptions
among both groups. Overall, fundraising strategy contributes to meeting costs of students’
furniture to a moderate extent through attainment of students’ desks from Banks and
village funds despite its irregularities. These findings are consistent with Resource
Dependence Theory (Pfeffer & Salancik, 1978), which emphasises reliance on external
stakeholders for essential resources. This corresponds to how Heads of Schools seek
assistance for students’ furniture. The limitations identified in the current study about
irregularities and vulnerability to donor-dependence agree with Wanijiru et al. (2026) who
found that despite the factors that harambees and local dialogues were organized, the
returns were often minimal due to economic constraints.

Data in Table 1 indicate that the fundraising strategy contributes to covering the costs of
assessment tools to a moderate extent, as reflected by mean scores of 2.73 for Teachers-in-
Charge of Financial Matters and 2.65 for teachers, both indicating a moderate extent of
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contribution. Interviews supported this finding, as HoS o5B observed, “Fundraising from

community events has brought in very little. It mostly goes to buying chalk, office supplies, and
paying exam fees such as regional Mock exams” (HoS osB, July 29, 2025). Yet district
secondary education officers described instances where stakeholders raised funds for
equipment during graduations: “During graduations... stakeholders such as banks bought
items such as computers and printers” (DSEO 02, May 15, 2025). This indicates alignment on
the generally moderate contribution of fundraising but also shows occasional
contradictions, as external stakeholder support sometimes bolstered assessment
preparedness. Overall fundraising strategy from community events and banks contributes
to a moderate extent to cover costs of assessment tools through payment of regional mock
examination fees, and equipment like computers and printers which easy preparations of
such assessment tools. These findings align with Resource Dependence Theory (Pfeffer &
Salancik, 1978), which emphasises dependence on external actors for critical resources,
corresponding to how Heads of Schools depend on community events and banks for mock
examinations and equipments. The findings also agree with Okechukwu et al. (2024), who
found that diversified fundraising strategies enhance continuous funding for school
operations, similar to how Heads of School in this study mobilise resources through
community events and consulting banks to support administrative and operational needs.

Data in Table 1 indicate that the fundraising strategy contributes to covering the costs of
electricity and water bills to a moderate extent, as reflected by mean scores of 3.00 for
Teachers-in-Charge of Financial Matters and 2.64 for teachers, both indicating a moderate
extent of contribution. This indicates that TCFMs perceived fundraising as more useful in
supporting utilities than TRs, though both groups agreed its role remained modest.
Interview data confirmed this perception, with SBCP 03E stating, “Sometimes we usually sit
down and plan how to use the fundraised income, for electricity issues; sometimes the lights
break, or the water system needs fixing” (SBCP o3E, May 21, 2025). Similarly, HoS 03A
echoed this by explaining that “Through a harambee that was initiated during a parents’
meeting, we managed to establish a water supply project... we now have two wells” (HoS 03A,
May 19, 2025). These data suggest that while fundraising supported utilities and water
access, the contribution was small and inconsistent, which explains why teachers rated it
lower than finance staff. Overall, fundraising strategy through harambees contributes to a
moderate extent in covering costs of electricity and water bills including fixings of electricity
and water system damages and establishment of alternative water sources (wells) despite
its inconsistency. The findings align with Kiure et al. (2023), who found that fundraising
effectiveness is limited by inadequate use of crowdfunding and influenced by school
location, management creativity, and socio-economic conditions.

Furthermore, a One-Way Analysis of Variance (ANOVA) was tested at the .05 significance
level as per Sharma (2021), to determine whether there were statistically significant
differences in mean scores on the extent to which fundraising strategy contributes to
meeting financial obligations across four work experience groups. The researcher tested
null hypothesis to determine if there was no statistically significant difference in mean score
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ratings on the extent to which fundraising strategy contributes to meeting financial

obligations based on teachers’ working experience groups. The following assumptions for
ANOVA were satisfied: More than two independent categorical groups were involved (< 5
years, 5-10 years, 11-15 years, and 16+ years), dependent groups were on a continuous scale
(mean score ratings), independent observations were made for each group. No significant
outliers were assumed, out of 238 mean scores, 30 were found in excess some being too
small (1.00), others were too large (5.00) while the rest 208 mean scores were between 2.00
to 3.39. To avoid violating the assumption, all the outliers (30 mean scores) were omitted
from the sample for hypothesis testing as per Karch (2023). Likewise, Data were drawn from
normal distributions, with normality tested at the .o5 significance level; the results are
summarised in Table 2.

Table 2: Normality Test Output- Fundraising Strategy in Meeting Financial Obligations

(n =208)
Working Kolmogorov-Smirnov® Shapiro-Wilk
Experience Statistic  df Sig. Statistic  df Sig.
Mean  Lessthan g Years .082 101 .091 .986 101 384
scores 5toio Years 117 58 .045 .978 58 .372
11to 15 Years .120 37 .200" .957 37 .160
16 + Years 142 12 .200" .953 12 .683

Source: Field Data (2025)

Data in Table 2 indicate that the Shapiro-Wilk test was used to evaluate normality across
the four experience groups. Results indicated that the scores were normally distributed for
all groups: Less than 5 years (p = .384), 5to 10 years (p = .372), 11 to 15 years (p = .160), and
16+ years (p = .683), as all p-values were greater than .o5 suggesting that normality
assumption was met. This implies that data ware drawn from a normally distributed
population. Therefore, the researcher proceeded with hypothesis testing. Finally, the
assumption of homogeneity of variances (equality of variances) was tested at the .os5
significance level. The results of the assumption of equality of variances based on the mean
are summarised in Table 3.

Table 3: Homogeneity of Variance Test Output -Fundraising Strategy in Meeting
Financial Obligations (n = 208)

Tests of Homogeneity of Variances

Levene dfa df2 Sig.
Statistic
Mean scores Based on the mean .728 3 204 .537
Based on Median .804 3 204 493
Based on Median and .804 3 188.646  .493

with adjusted df
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Tests of Homogeneity of Variances

Based on the trimmed .751 3 204 .523
mean

Source: Field Data (2025)

Datain Table 3, with Levene’s test for equality of variances, was non-significant (F(3, 204) =
0.73, p = .537), indicating that the assumption of homogeneity of variance was met.
Therefore, the researcher proceeded with hypothesis testing. Given the assumptions, a
One-Way ANOVA was tested at the .05 significance level to determine whether there were
any statistically significant differences in mean scores on the extent to which fundraising
strategy employed by Heads of public secondary schools contributes to meeting financial
obligations across teachers’ working experience groups. The results of the hypothesis are
summarised in Table 4.

Table 4: ANOVA Output - Fundraising Strategy in Meeting Financial Obligations (n =
208)

ANOVA

Mean scores

Sum of df Mean Square F Sig.
Squares
Between Groups 3.226 3 1.075 1.608 189
Within Groups 136.392 204 .669
Total 139.618 207

Source: Field Data (2025)

Data in Table 4 on the One-Way ANOVA results indicated no statistically significant
difference among the four experience groups, F(3, 204) = 1.61, p = .189. Since this obtained
p-value exceeds the established significance level (alpha = .05), the statistical decision is to
fail to reject the null hypothesis. The analysis revealed no statistically significant difference
across teachers’ experience groups. Therefore, this empirical study concluded that
teachers' career longevity does not significantly influence fundraising strategy ratings,
meaning no statistically significant difference was detected.

Quantitative data with a grand mean of 2.77 indicate that fundraising strategy, to a
moderate extent, contribute to meeting financial obligations on extracurricular activities,
school events, school emergencies, maintenances and payment of salaries for part-time
staff. The strategy contributes mostly to meeting financial obligations such as
administrative operational expenses, academic operational expenses and school facility
maintenance costs. The One Way ANOVA with (F(3, 204) = 1.61, p = .18g) revealed no
statistically significant difference in mean ratings on the extent to which fundraising
strategy contributes to meeting financial obligations across teachers’ working experience
groups. This lack of statistically significant variations, implies the consistency in ratings of
the strategy’s moderate extent among teachers with different working experiences.
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Qualitative data revealed that Heads of Schools fundraised through agreed parental

monthly contributions, cake sales, competitive supporter appeals and inviting influential
individuals during school events. The funds raised support academic operational costs such
as teaching and learning materials including textbooks and computers, maintenance of
school facilities and infrastructure, such as furniture, classroom stairs and water
infrastructure. The funds also contribute to covering administrative operational costs such
as payment of salaries for part-time staff, covering costs on school emergencies and
expenses on extracurricular activities. The strategy is constrained by failed fundraising
events, yielding small amounts, inconsistencies in its applications and Fee-Free Education
policy restrictions.

Overall, the study found that given the lack of statistically significant variations in teachers’
mean responses, to a moderate extent, fundraising strategy through cake sales and
competitive supporter appeals in graduation ceremonies and agreed parental monthly
contributions, contributes to meeting financial obligations such as administrative
operation, academic operations and school facility maintenances. Yet, the strategy is
constrained by failures of fundraising events caused by unfulfilled pledges and limited
attendance of targeted influential individuals and small amounts yielded; unreliability of
fundraising implementations and Fee-Free Education policy restrictions. This implies that
the contribution of the strategy to meeting financial obligations is moderate, thus, limiting
the schools' ability to rely on these funds for core obligations.

Limitations

Although this study was conducted exclusively in public secondary schools in Katavi Region,
Tanzania, a newly established region with most of rural contexts, potentially limiting the
generalizability of the findings, the researcher enhanced transferability by selecting schools
from all district councils within the region using proportionate stratified random sampling,
thereby capturing diverse school contexts and socioeconomic settings. Furthermore, while
the One-Way ANOVA examined only teachers’ working experience groups, data were
collected from multiple respondent categories, including Heads of School, Teachers-in-
Charge of Financial Matters, School Board Chairpersons, and District Secondary Education
Officers through questionnaires document analysis schedule and interview guides,
enabling methodological triangulation that enriched the interpretation of findings beyond
the statistical analysis. Finally, although the study relied substantially on self-reported
perceptions, this limitation was mitigated through the use of a convergent design under
mixed-methods approach, whereby questionnaire data were corroborated with data from
interview guides and document analysis schedule. In addition, pilot testing, expert
validation of instruments, and reliability testing enhanced the credibility, consistency, and
trustworthiness of the findings
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Conclusion and Recommendation
Based on the findings, it is concluded that, given the lack of statistically significant variation

in responses, fundraising strategy employed by Heads of public secondary schools through
cake sales and competitive supporter appeals, and invitation of influential individuals
during graduation events, contributes moderately to meeting financial obligations
particularly on academic operations, administrative operations and school facility
maintenances. Yet, the strategy is restricted by failures of fundraising events such as raising
small amounts, unfulfilled pledges and unreliability of the fundraising income which limit
the contribution of the strategy to meeting financial obligation. Based on the conclusion,
the study recommends that Heads of School in collaboration with teachers, School Boards
and Teachers-in-Charge of Financial Matters should establish structured annual fundraising
plans with clear targets, diverse and innovative fundraising strategies, transparent
reporting, and digital payment platforms to enhance credibility, broaden the fundraising
base, and improve consistency and financial returns from fundraising initiatives.

Conflicts of Interests
The authors declare that there is no conflict of interest regarding the publication of this
article.

Funding Declaration
This research received no specific grant from any funding agency in the public, commercial,
or not-for-profit sectors.

Author Contributions (CRediT)
Abel, A.: Conceptualisation, Methodology, Writing- Original Draft. Okendo, E.O.:
Supervision and Kileo, E, J.: Supervision.

Data Availability
The data that support the findings of this study are openly available in Mwenge Catholic
University Library.

Use of Artificial Intelligence (Al) in Manuscripts

The authors used ChatGPT-40 (OpenAl, December 2025-June 2026), Gemini 3 (December
2025-June 2026) ang Grammarly August 2025-June 2026) for language editing and
grammar correction of the manuscript draft. All Al-generated outputs were critically
reviewed, verified, and approved by the authors, who take full responsibility for the content
of this article.

References
Ahmed, S. K. (2024). The pillars of trustworthiness in qualitative research. Journal of Medicine, Surgery,
and Public Health, 2, 2-4. https://doi.org/10.1016/j.glmedi.2024.100051

Vol. 23, No. 1 2026 African Journal of Humanities & Contemporary Education Research 12

www.afropolitanjournals.com



https://afropolitanjournals.com/
https://doi.org/10.1016/j.glmedi.2024.100051

Afropolitan Journals

Bukuku, S. (2025). Challenges facing operational funds management in allocating secondary
school instructional and support needs. International Journal of Curriculum and  Instruction,
17(1), 1548.

Bwoma, N. E. & Madanji, G. (2023). Income generating activities and its contribution to financial
performance of public secondary schools in Nyamira county, Kenya. The International Journal of
Humanities & Social Studies. 11(4), 1-11. https://doi.org/10.24940/theijhss/2023/v11/i4/HS2304-
002

Creswell, J. W. (2022). A concise introduction to mixed methods research (Second edition). SAGE.

Creswell, J. W, & Creswell, J. D. (2023). Research design: Qualitative, quantitative, and mixed-

methods approaches (6th ed.). SAGE Publications.

Creswell, J. W, & Poth, C. N. (2018). Qualitative inquiry & research design: Choosing among

five approaches (Fourth edition). SAGE.

Ebri, U. E, & Oben, E. S. (2022). Strategies for funds generation in public secondary schools in Cross River
state. International Journal of Research Publication and Reviews, 3(9), 213-224.
https://doi.org/10.30958/ajmmc.9-3-4

Edward, A., W. (2025). The impact of fee-free education on quality education in public primary schools in

Tanganyika district council, Katavi region. Open University of Tanzania.

Epstein, L., & Martin, A, D. (2005). Coding variables. Encyclopedia of Social Measurement, 1-7.

Federal Republic of Nigeria. (2014). National policy on education. NERDC.

Ghazali, S. S., Kadir, S. A, Krauss, S. E., & Asimiran, S. (2022). The entrepreneurial leadership practices of
Malaysian secondary school principals in fundraising. Educational Management Administration &
Leadership, 50(5), 851-870. https://doi.org/10.1177/1741143220949542

Henniger, A, Piatt, R., Alvez, S., & Friend, D. (2024). Cleaning and preparing data for analysis. Office of

planning, research, and evaluation, administration for children and families. U.S. Department of
Health and Human Services, 1-5.

Karch, J. D. (2023). Outliers may not be automatically removed. Journal of Experimental Psychology:
General, 152(6), 1735-1753. https://doi.org/10.1037/xge0001357

Karogi, P. M., & Munisi, R. J. (2026). Policy commitment verses practice: An empirical analysis of

pedagogical resources. A case of secondary schools in Mpimbwe district council, Katavi region,
Tanzania. International Journal of Contemporary Applied Researches, 13(2), 37-54.

Katavi Regional Education Office (2024). Ofisi ya elimu Mkoa- Katavi; Taarifa ya utafitiwa masomo ya
mwanafunzi Andrew Abel. Ofisi ya elimu Mkoa- Katavi.

Kementerian Pendidikan dan Kebudayaan. (2016). Peraturan Menteri Pendidikan dan

Kebudayaan Republik Indonesia Nomor 75 Tahun 2016 tentang Komite Sekolah ~ [Regulation
of the Minister of Education and Culture of the Republic of Indonesia Number 75 of 2016
concerning School Committees]. Ministry of Education and Culture.

Kiure, J. Lyamtane, E & Ogoti, E, O. (2023). Contribution of parents-teachers platform’s fundraising
strategy to enhance financial sustainability of public secondary schools in Moshi district council,
Tanzania. International Journal of Innovative Research and Development. 12(08), 48-56.
https://doi.org/10.24940/ijird/2023/v12/i80JSAUG23008

Koo, M., & Yang, S.-W. (2025). Likert-type scale. Encyclopedia, 5(1), 18.
https://doi.org/10.3390/encyclopedia5010018

Kotronoulas, G., Miguel, S., Dowling, M., Fernandez-Ortega, P., Colomer-Lahiguera, S., Baggivan,

G., Pape, E,, Drury, A, Semple, C., Dieperink, K. B., & Papadopoulou, C. (2023). An overview
of the fundamentals of data management, analysis, and interpretation in quantitative research.
Seminars in Oncology Nursing, 39(2),  151398. https://doi.org/10.1016/j.soncn.2023.151398

Kunselman, A. R. (2024). A brief overview of pilot studies and their sample size justification. Fertility and
Sterility, 127(6), 899-901. https://doi.org/10.1016/j.fertnstert.2024.01.040

73 Vol. 23, No. 1 2026 African Journal of Humanities & Contemporary Education Research

www.afropolitanjournals.com



https://afropolitanjournals.com/
https://doi.org/10.24940/theijhss/2023/v11/i4/HS2304-002
https://doi.org/10.24940/theijhss/2023/v11/i4/HS2304-002
https://doi.org/10.30958/ajmmc.9-3-4
https://doi.org/10.1177/1741143220949542
https://doi.org/10.1037/xge0001357
https://doi.org/10.24940/ijird/2023/v12/i8OJSAUG23008
https://doi.org/10.3390/encyclopedia5010018
https://doi.org/10.1016/j.soncn.2023.151398
https://doi.org/10.1016/j.fertnstert.2024.01.040

AJHCER

Lindner, J. R, & Lindner, N. (2024). Interpreting Likert type, summated, unidimensional, and attitudinal
scales: | neither agree nor disagree, Likert or not. Advancements in Agricultural Development, 5(2),
152-163. https://doi.org/10.37433/aad.v5i2.351

Luo, M. N. (2020). Student response rate and its impact on quantitative evaluation of faculty
teaching. The Advocate, 25(2). https://doi.org/10.4148/2637-4552.1137.

Mosha, J., Muteti, C.,, & Abdi. B. (2024). Practicability of Fundraising Used by Heads of Schoolin
Mobilizing Physical Resources in Public Secondary Schools in Hai District,  Tanzania.

International Journal of Innovative Research and Development. 12(10), 33-  40.
https://doi.org/10.24940/ijird/2023/v12/i10/QJSOCT23001
Nachinguru, G. A, & Mwila, P. M. (2023). Financial resource management: status and challenges

in Kinondoni municipality, Tanzania public secondary schools. International Journal of Social
Sciences Research, 11(2), 44-57. https://doi.org/10.61421/1JSSMER.2023.1101
Njau, L. K, Ogoti, E., & Lyamtane, E. (2022a). Assessing the availability of school-based income-

generating activities in the public secondary schools in Kilimanjaro region, Tanzania. European
Journal of Educational and Development Psychology, 10(2), 1-19.
https://doi.org/10.37745/ejedp.2013/vol10n3119

Njau, L. K., Ogoti, E., & Lyamtane, E. (2022b). The impetus of school-based income-generating activities

on students’ entrepreneurship skills among public secondary schools in Kilimanjaro region-
Tanzania. British Journal of Education, 10(7), 20-36.
https://doi.org/10.37745/bje.2013/vol10n7pp2036

Nowell, L. S., Norris, J. M., White, D. E., & Moules, N. J. (2017). Thematic analysis: Striving to meet the
trustworthiness criteria.  International Journal of Qualitative Methods, 16(1), 1-13.
https://doi.org/10.1177/1609406917733847

Okechukwu, J. N., Ezeaku, S. N., & Madudili, C. G. (2024). Fund generation strategies adopted by
principals for school improvement in secondary schools in Anambra state, Nigeria. Irish Journal of
Educational Practice, 7(2), 22-38.

Pfeffer, J., & Salancik, G. R. (1978). The external control of organizations: A resource dependence

perspective; A resource dependence perspective. Harper & Row.

Republic of Kenya. (2013). The Basic Education Act (No. 14 of 2013). National Council for  Law
Reporting.

Saunders, M. (with Thornhill, A, & Lewis, P.). (2019). Research Methods for Business Students (Eighth
Edition). Pearson.

Sebidi, S. D. (2025). Fundraising for financial sustainability towards the acquisition of teaching and
learning resources in rural public secondary schools, South Africa. South African Journal of
Education, 45(2), 1-9. https://doi.org/10.15700/saje.v45n2a2528

Sharma, H. (2021). Statistical significance or clinical significance? A researcher’s dilemma for appropriate
interpretation of research results. Saudi Journal of Anaesthesia, 15(4), 431-434.
https://doi.org/10.4103/sja.sja 158 21

Taber, K. S. (2018). The use of Cronbach’s alpha when developing and reporting research instruments in

science education. Research in Science Education, 48(6), 1273-1296.
https://doi.org/10.1007/s11165-016-9602-2
Taherdoost, H. (2019). What is the best response scale for survey and questionnaire design; Review of

different lengths of rating scale / attitude scale / Likert scale. International Journal of Academic
Research in Management (IJARM), 8(1).
Torraco, R. J. (2005). Writing integrative literature reviews: Guidelines and examples. Human
Resource Development Review, 4(3), 356-367. https://doi.org/10.1177/1534484305278283
UNESCO. (2024a). The future at risk: Why investing in education is critical. United Nations Educational,
Scientifi c and Cultural Organization.

Vol. 23, No. 1 2026 African Journal of Humanities & Contemporary Education Research 74

www.afropolitanjournals.com



https://afropolitanjournals.com/
https://doi.org/10.37433/aad.v5i2.351
https://doi.org/10.4148/2637-4552.1137
https://doi.org/10.24940/ijird/2023/v12/i10/OJSOCT23001
https://doi.org/10.61421/IJSSMER.2023.1101
https://doi.org/10.37745/ejedp.2013/vol10n3119
https://doi.org/10.37745/bje.2013/vol10n7pp2036
https://doi.org/10.1177/1609406917733847
https://doi.org/10.15700/saje.v45n2a2528
https://doi.org/10.4103/sja.sja_158_21
https://doi.org/10.1007/s11165-016-9602-2
https://doi.org/10.1177/1534484305278283

Afropolitan Journals

UNESCO. (2024b). Closing the global sdg4 financing gap: Accelerating sustainable financing solutions for
education. UNESCO.

URT. (2015). Mwongozo wa matumizi ya fedha za ruzuku ya uendeshaji (capitation grants), chakula na
fidia ya ada kwa shule za sekondari za serikali kufuatia uamuzi wa serikali kutekeleza elimu msingi
bila malipo. Tawala za Mikoa na Serikali za Mitaa.

URT. (2016). Walaka wa elimu namba 3 wa mwaka 2016 kuhusu utekelezaji wa elimumsingi

bila malipo. Wizara ya elimu, sayansi na tecknolojia.

URT. (2022). The annual general report of the controller and auditor general on the audit of local
government authorities for the financial year 2020/21. National Audit Office.

URT. (2023a). Ripoti ya Mwaka ya Mdhibiti na Mkaguuzi Mkuu wa Hesabu za Serikali kwa Mwaka wa
Fedha wa 2021/22. Tawala za Mikoa na Serikali za Mitaa.

URT. (2023b). Uongozi na usimamizi wa shule; Kiongozi cha mkuu wa shule, Toleo la tatu. ADEM.

URT. (2023c). Education and training policy 2074 (Revised 2023). Ministry of Education, Science and

Technology.

URT. (2024a). Education sector development plan 2025/26-2029/30. Ministry of Education, Science and
Technology.

URT. (2024b). Annual general report of the controller and auditor general on the audit of  regional
administrations and local governments for the financial year 2022/23. Controller and

Auditor General, National Audit Office.

URT, Ministry of Finance, Tanzania National Bureau of, Statistics, President's Office - Finance and
Planning, Office of the Chief Government, & Statistician, Zanzibar. (2024). The 2022 Population and
Housing Census: Katavi Region Basic Demographic and Socio-Economic Profile Report; Tanzania.

Vereinte Nationen (Ed.). (2018). The 2030 Agenda and the sustainable development goals: An opportunity
for Latin America and the Caribbean. United Nations, ECLAC.

Wanjiru, N. Z., King, P. M., & Gitonga, R. M. (2026). Examining the influence of head teachers on
mobilizing community-based fundraising for CBC implementation in Kikuyu  Sub-county,
Kenya. European Journal of Education Studies, 13(1).

https://doi.org/10.46827/ejes.v13i1.6455

Wantchami, N. L. (2023). Stakeholders’ assessment of fundraising as a factor of image building in
public secondary schools in South West Region, Cameroon. Athens Journal  of  Mass
Media and Communications, 9(3), 203-222. https://doi.org/10.30958/ajmmc.9-3-4

World Bank. (2017). The World Bank Cameroon education reform support project (P160926). World Bank.
World Bank. (2023a). Adequacy of public expenditure on education and the needs of post ~ COVID 19.
World Bank group.
World Bank. (2023b). Tanzania: Structural Adjustment Programs and Education. World Bank
Group.
World Bank. (2024). Financing education in Sub-Saharan Africa: Bridging the $70 billion gap. World
Bank.

75 Vol. 23, No. 1 2026 African Journal of Humanities & Contemporary Education Research

www.afropolitanjournals.com



https://afropolitanjournals.com/
https://doi.org/10.46827/ejes.v13i1.6455

	The Extent to which Fundraising Strategy Employed by Heads of Public Secondary Schools Contributes to Meeting Financial Obligations in Katavi Region, Tanzania
	Introduction
	Research Methodology
	Results and Discussions
	Conclusion and Recommendation
	References

